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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF GREYMOUTH CATHOLIC SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Greymouth Catholic Schools (the School). The Auditor-General 
has appointed me, Michael Rondel, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 41, that comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 05 June 2025. This is the date at which our opinion is expressed.
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to 
do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the 
information on pages 45 to 70, but does not include the financial statements, and our auditor’s 
report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 
 
 
Michael Rondel  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 



NCEA 2024
2024 : A Year of Change and Achievement

2024 was a year of significant change in secondary education at Level 1, with the introduction of the
new curriculum presenting a range of challenges for both students and staff. These included adapting
to new forms of assessment and ensuring all students were equipped with the necessary skills to meet
the literacy and numeracy co-requisites—key requirements for achieving any NCEA qualifications.

Despite these changes, our students and staff rose to the occasion and delivered exceptional results.
While many schools saw declines in achievement, our outcomes bucked the national trend, with a
notable increase in attainment across all levels.

Key Academic Achievements
NCEA Level 1
97% of our Year 11 students achieved Level 1 —
double the national average.
97% also met the new literacy and numeracy co-
requisites at this level.

Endorsements
Excellence endorsements at Level 2 and Level 3
increased from the previous year and are now
nearly twice the national average.

Overall Achievement
Results at Level 1, Level 2, and Level 3 consistently exceed both the national average and those of other
West Coast schools.
All students achieved the literacy and numeracy co-requisites by the time they completed Level 2.

Māori Learner Success
Māori students at Level 1 performed 16% above the
national average, continuing a positive trend.

Vocational Pathways
The majority of students who expressed interest in Trades
Academy or Gateway programmes secured placements in
2024.
Our flexible timetable enabled every student to study
their preferred subjects, a testament to our commitment
to personalised learning.
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2025 Academic Targets
We maintain high expectations for all learners, with clearly
defined academic targets for 2025:

100% of students to achieve NCEA Level 1 and Level 2.
100% of Level 3 students to achieve NCEA and, where
applicable, University Entrance (UE).
100% of Level 2 and 3 students on vocational pathways to
have access to Trades Academy or Gateway placements
aligned with their interests.
Scholarship opportunities to be offered in all areas where
student interest exists, with continued growth in uptake and
achievement.

These targets are ambitious yet attainable, building on the
momentum from the previous year.

NCEA 2024

University Entrance 
University Entrance (UE)
 61% of students achieved UE, well above
other West Coast schools and the national
average (49%). This figure remains steady
year-on-year, in line with national trends.

NZQA Scholarship
A growing number of students are engaging
with the Scholarship programme. In 2024, one
student achieved Scholarship in three
disciplines—a significant accomplishment.
Scholarship remains a key area of
development for us, with more students now
aspiring to reach this level of academic
excellence.

Supporting Student Voice and Curriculum Innovation
In response to student feedback, the 2025 timetable retains
 a successful mix of 60-minute and 90-minute lessons. 
We remain committed to seeking and incorporating student 
voice into our decisions.

This year, we've introduced combined option subjects for junior students, removing age as a barrier
and instead grouping students by interest. Looking ahead to 2026, we're exploring a more integrated
junior curriculum designed to foster engagement, curiosity, and aims to bring back an enjoyment of
learning for all our students with the ultimate aim of improving achievement.

Supporting Diverse Learners
Although our numbers of Māori, Pasifika, and Asian ākonga are small, these learners continue to
thrive at JPII. Māori learners, in particular, have performed strongly again this year. The work of our
Cultural Navigator continues to have a positive impact, helping to strengthen identity and promote
achievement. Our dedicated Learning Support team works closely with students to develop
personalised learning pathways, providing targeted strategies and interventions that help them
overcome individual barriers and achieve their unique goals.
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Kiwi Sport Funding Report 

In 2024, JPII received $4,114.50 in Kiwisport funding. The funding supported the purchase of new 

sports equipment, including balls, bibs, and sports uniforms, which allowed more students to 

engage in  a range of  sports activities from basketball to badminton, pickleball to korfball. It also 

helped subsidise transport costs for inter-school competitions, making it more affordable for all 

students to represent the school regardless of financial background. This investment has 

strengthened our school’s sporting culture and contributed to student wellbeing and our healthy 

school spirit. 

  

Report on Compliance with Employment Policies 

John Paul II High School ensures full compliance with its employment policies through its 

partnership with SchoolDocs, which provides up-to-date, legally aligned policies and procedures 

tailored to the New Zealand education sector. All employment-related policies, including 

recruitment, health and safety, privacy, and professional conduct, are accessible to staff and 

regularly reviewed in accordance with legislative updates and good practice guidelines. 

The school follows a transparent and fair recruitment process, clearly outlined in SchoolDocs, 

ensuring all job advertisements are publicly posted in the Ed Gazette, with applications assessed 

against predetermined criteria. Interview and selection processes are conducted by the 

experienced panel to mitigate bias, and detailed records are maintained to support fairness and 

accountability. 

As required by the Education and Training Act 2020 (s 597), John Paul Il High School operates an 

employment policy that complies with the principle of being a good employer and ensures the fair 

and proper treatment of staff in all aspects of their employment. This Equal Employment 

Opportunities( EEO) policy is our framework for providing an inclusive, non-discriminatory 

workplace, and promoting equal opportunities for all staff members.  

As an equal opportunities employer, John Paul II High School upholds the principles of the Human 

Rights Act 1993 and the Employment Relations Act 2000. We actively promote inclusive employment 

practices that prohibit discrimination based on gender, ethnicity, age, disability, sexual orientation, 

or religious belief. Reasonable accommodations are made for applicants and staff with disabilities. 

Through policy adherence, professional development, and a strong values-based culture, the school 

remains committed to ensuring a fair, respectful, and inclusive workplace where every staff 

member is treated with dignity and equity in line with NZ employment law. 

  

Report on how JPII has given effect to Te Tiriti o Waitangi 

John Paul II High School actively gives effect to Te Tiriti o Waitangi through its daily operations, in 

alignment with the Education and Training Act 2020, by honouring the principles of partnership, 

protection, and participation. The school fosters strong relationships with local iwi and whānau. 

This partnership approach includes consultation on culturally responsive practices, and whānau 

involvement in school events. 

Under the Education and Training Act 2020, a primary objective of John Paul Il High School is giving 

effect to Te Tiriti o Waitangi. We do this by:  

• Working to ensure our plans, policies, and local curriculum reflect local tikanga Māori, 

matauranga Māori, and te ao Māori so students have a sense of identity and belonging 

within the school; 

• Taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori 

through the employment of a kaiako Māori and Cultural Navigator, and a kapa haka tutor; 
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•  Achieving equitable outcomes for Māori students through high expectations for Māori 

learners and developing culturally sustaining relationships with parents, whānau, and Ngati 

Waewae; 

• Providing opportunities for learners and staff to appreciate the importance of te Tiriti o 

Waitangi, te reo Māori, and tikanga Māori in our lived experiences at JPIl; 

• Through targeted professional learning and development with local runanga Ngati Waewae 

and Reo Māori Mai for reo and tikanga.  

Māori learners are supported to flourish as Māori through inclusive pedagogy, te reo Māori 

integration across the curriculum, and the celebration of tikanga and mātauranga Māori. School-

wide events such as Matariki, mihi whakatau, and kapa haka enable students to express their 

identity proudly. Staff received  professional development in cultural capability and te reo Māori to 

ensure teaching practices affirm Māori learners’ language, culture, and identity. By embedding Te 

Tiriti obligations into daily operations and creating an inclusive learning environment, John Paul II 

High School ensures Māori learners thrive educationally, socially, and spiritually—as Māori—and are 

equipped to succeed on their chosen pathways. 
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‭School Name‬‭:‬ ‭St Patrick’s School - Greymouth‬ ‭School Number‬‭:‬ ‭3538‬

‭Strategic Aim‬‭:‬ ‭Values‬
‭Faith, Good Works and Striving for Excellence‬

‭Vision‬
‭By being inspired to live and share the Catholic faith through education, learners are encouraged to reach their full potential, embrace‬
‭integrity, respect themselves and others, become lifelong learners and will be prepared to be fully integrated members of our‬
‭community.‬

‭Learn, Create, Share‬

‭Annual Aim‬‭:‬ ‭The School curriculum is refreshed and provides all students varied opportunities to achieve high academic results‬

‭Target‬‭:‬ ‭Increase achievement‬

‭Baseline Data‬‭:‬ ‭1: Increase achievement‬
‭Targets developed from term four  2023 data:‬
‭At the end of 2024 we aim for all students (including Maori and Pasifika) to meet the following targets:‬
‭Listening Comprehension:‬
‭85% will be at or above their expected stanine‬
‭Reading Vocabulary:‬
‭85% will be at or above their expected stanine‬

‭Reading Comprehension:‬

‭Ministry of Education‬‭| Analysis of Variance Reporting‬
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‭85% will be at or above their expected stanine‬
‭Star Reading:‬
‭80% will be at or above their expected stanine‬
‭Mathematics:‬
‭80% will be at or above their expected stanine‬

‭2: Mawhera Kahui Ako goals:‬
‭●‬ ‭Improve teacher knowledge and student outcomes by students becoming self regulated using formative assessment‬
‭●‬ ‭All teachers develop their skills of being teachers of literacy‬
‭●‬ ‭Teachers understand and ensure critical literacy is visible‬

‭Additional needs:‬

‭Students with additional learning needs will be supported by IEP/ GEP with specific individual learning goals.‬

‭Students with behavioral needs will be supported by IBPs with specific goals.‬

‭Students with English as a second language (ESOL) will be monitored and supported by IEP/ GEP with specific goals.‬

‭Gifted and Talented students will be supported by the Gifted and Talented project and their progress reported separately.‬

‭Student‬‭wellbeing‬‭will‬‭be‬‭assessed‬‭by‬‭long‬‭term‬‭data‬‭provided‬‭by‬‭the‬‭annual‬‭NZCER‬‭survey‬‭and‬‭reported‬‭separately‬‭as‬‭well‬‭as‬‭PB4L‬
‭data‬

‭3: Learning areas of the NZ curriculum are refreshed as required by MOE‬
‭Refreshment of the curriculum will occur in line with the Ministry of Education expectations‬

‭Continuing implementation of the new Religious Education curriculum in line with diocese timeline‬

‭Continued implementation of the History and local history curriculum‬

‭Rollout of english curriculum‬
‭Begin roll out of mathematics curriculum‬

‭4: The growth of teaching capability within learning areas is prioritized within the school‬
‭Liaison between teachers principal, SENCO, RTLB services and  Learning Support Coordinator‬
‭2. Linkage to PGC for target students‬
‭3. Students with individual needs will require Individual Education Plans (IEP)‬

‭ ‭ ‭ ‭‬
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‭4. Continued roll out of IDEAL Structured Literacy approach throughout the school‬
‭5. Embed AFL practices within school‬

‭5: Successful transition‬
‭All students will experience successful transition into the school, then between each year level, and on to high school‬

‭ ‭ ‭ ‭‬
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‭Actions‬
‭What did we do?‬

‭Outcomes‬
‭What happened?‬

‭Reasons for the variance‬
‭Why did it happen?‬

‭Evaluation‬
‭Where to next?‬

‭Goal 1:‬

‭Goal 2:‬
‭Te‬ ‭Mataiaho-‬
‭Refreshed‬ ‭NZ‬
‭curriculum‬

‭Listening Comprehension:‬
‭85%‬ ‭will‬ ‭be‬ ‭at‬‭or‬‭above‬‭their‬‭expected‬‭stanine‬
‭Result: 77%‬
‭Reading Vocabulary:‬
‭85%‬ ‭will‬‭be‬‭at‬‭or‬‭above‬‭their‬‭expected‬‭stanine.‬
‭Result: 84%‬
‭Reading Comprehension:‬
‭85%‬ ‭will‬‭be‬‭at‬‭or‬‭above‬‭their‬‭expected‬‭stanine.‬
‭Result: 87%‬
‭Star Reading:‬
‭80%‬ ‭will‬‭be‬‭at‬‭or‬‭above‬‭their‬‭expected‬‭stanine.‬
‭Result: 90%‬

‭Mathematics:‬
‭80%‬ ‭will‬‭be‬‭at‬‭or‬‭above‬‭their‬‭expected‬‭stanine.‬
‭Result: 91%‬

‭Maori:‬ ‭Our‬ ‭Maori‬ ‭students‬ ‭are‬ ‭achieving‬ ‭at‬ ‭a‬
‭similar‬ ‭level‬ ‭to‬ ‭all‬ ‭other‬ ‭students‬ ‭within‬ ‭St‬
‭Patrick’s‬ ‭School.‬‭They‬‭are‬‭typically‬‭at‬‭or‬‭above‬
‭expected levels.‬

‭ESOL:‬ ‭Our‬ ‭school‬ ‭population‬ ‭continues‬ ‭to‬
‭change‬ ‭with‬ ‭a‬ ‭large‬‭number‬‭of‬‭enrolments‬‭for‬
‭children‬ ‭with‬ ‭very‬ ‭limited‬ ‭english.‬ ‭To‬ ‭manage‬
‭this‬ ‭we‬ ‭have‬‭established‬‭a‬‭strong‬‭commitment‬
‭to‬ ‭supporting‬ ‭these‬ ‭learners‬ ‭via‬ ‭a‬ ‭separate‬
‭program‬‭focussing‬‭on‬‭building‬‭oral‬‭and‬‭written‬
‭language during 2024.‬

‭Staff attend hui relating to Te Mataiaho‬

‭Engage‬ ‭with‬ ‭MOE‬ ‭local‬ ‭curriculum‬ ‭leads‬ ‭to‬
‭access‬ ‭resources‬ ‭guiding‬ ‭the‬ ‭curriculum‬
‭refresh‬ ‭and‬ ‭incorporate‬ ‭these‬ ‭into‬ ‭regular‬

‭Given the implementation of‬
‭iDEAL and our structured‬
‭literacy learning over the past 18‬
‭months and the linkage to‬
‭assessment for learning we are‬
‭confident that we are targeting‬
‭areas of need across our school.‬

‭Listening and reading‬
‭vocabulary may be down due to‬
‭our influx of students who are‬
‭categorised as ESOL. Whilst we‬
‭do have additional support for‬
‭this during 2024 we have had a‬
‭constant stream of new students‬
‭with ESOL.‬

‭With our increases in literacy‬
‭achievement and understanding‬
‭we hypothesise that our maths‬
‭score has improved.‬

‭Achieved‬

‭Write‬ ‭a‬ ‭two‬ ‭year‬ ‭framework‬ ‭of‬
‭implementation‬ ‭topics‬ ‭for‬ ‭literacy‬ ‭and‬
‭numeracy. Lisa and Tash‬

‭Continue‬‭to‬‭strengthen‬‭and‬‭build‬‭ESOL‬
‭support‬

‭Ongoing‬

‭Ongoing‬

‭Ministry of Education‬‭| Analysis of Variance Reporting‬
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‭_____________________‬

‭Goal 3:‬
‭Repository‬ ‭of‬
‭material‬‭developed‬
‭during‬ ‭delivery‬ ‭of‬
‭across‬ ‭school‬
‭topics‬ ‭as‬ ‭a‬
‭resource‬ ‭bank‬ ‭for‬
‭teachers‬

‭teacher professional development‬

‭_______________________________________________‬

‭This‬ ‭has‬ ‭not‬ ‭been‬ ‭established‬ ‭as‬ ‭planned‬ ‭for‬
‭the‬ ‭whole‬ ‭school.‬ ‭Syndicates‬ ‭have‬ ‭developed‬
‭their‬ ‭own‬ ‭resources‬ ‭following‬ ‭their‬ ‭own‬‭needs.‬
‭Currently‬ ‭we‬ ‭are‬ ‭unsure‬ ‭the‬‭format‬‭for‬‭shared‬
‭materials we will continue to evolve in 2025‬

‭●‬ ‭Copies of english curriculum‬
‭●‬ ‭Learning area content cards‬
‭●‬ ‭Video -  Dr Wayne whakapaka of‬

‭curriculum‬
‭●‬ ‭Analysis of purpose statement for english‬

‭and interesting‬
‭●‬ ‭Understand big ideas within english‬

‭curriculum‬
‭●‬ ‭What is possible within this curriculum‬
‭●‬ ‭Highlight key features of what we are‬

‭already doing‬
‭●‬ ‭Video- explains english curriculum in‬

‭action‬
‭●‬ ‭Literacy and communication progress‬

‭steps‬
‭●‬ ‭Syndicate team meeting to look at each‬

‭phase and appropriate cards- discuss‬
‭starting point for next year based on‬
‭theme term one early settlers (be aware‬
‭the Treaty of Waitangi is a theme for‬
‭juniors term two. Early settlers theme to‬
‭be woven throughout all curriculum areas‬
‭during term 1‬

‭Three hui have been attended in‬
‭line with these expectations‬
‭supported by Kahui Ako‬

‭____________________________________‬

‭Partially achieved‬

‭____________________________________________‬

‭Ongoing‬

‭ ‭ ‭ ‭‬
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‭Goal 4:‬
‭Principal,‬ ‭SENCO,‬

‭RTLB‬ ‭services‬
‭and‬ ‭Learning‬
‭Support‬
‭Coordinator‬

‭Additional needs register‬

‭Gifted and Talented register‬

‭Identification‬‭of‬‭target‬‭students‬‭at‬‭school‬‭and‬
‭class level‬

‭Teacher data analysis sessions/ goal setting‬

‭Teacher‬ ‭aide‬ ‭support‬ ‭to‬ ‭support‬ ‭teacher‬
‭programs‬

‭Continue‬ ‭with‬ ‭AFL‬ ‭observations‬ ‭and‬ ‭develop‬
‭peer observation‬

‭Roll out new english curriculum‬

‭Continue‬ ‭to‬ ‭develop‬ ‭the‬ ‭New‬ ‭Zealand‬
‭histories curriculum‬

‭All services accessed to support‬
‭our learners‬

‭Our additional needs register‬
‭was refined and used well to‬
‭provide supports for our‬
‭students‬

‭Work‬ ‭was‬ ‭delayed‬ ‭on‬ ‭this‬‭due‬
‭to‬ ‭the‬ ‭principal‬ ‭being‬ ‭on‬ ‭sick‬
‭leave‬ ‭until‬ ‭term‬ ‭four.‬ ‭Since‬
‭then initial work has begun‬

‭Achieved‬

‭Achieved‬

‭This has been provided but‬
‭challenging due to the principal‬
‭being off sick and a lack of‬
‭relievers. This has resulted in the‬
‭teacher aide team being‬
‭required for LAT duties‬

‭Achieved‬

‭We are exploring this in line with‬
‭MOE timetable‬

‭We continue to implement our‬
‭two year topic cycle and develop‬
‭resources to assist in our‬
‭exploration at all levels of the‬
‭school.‬

‭All ongoing‬

‭Ongoing‬

‭ ‭ ‭ ‭‬
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‭Goal 5:‬
‭ECE‬ ‭transition‬ ‭visits‬
‭procedure‬

‭Green‬ ‭boxes‬ ‭including‬ ‭IEP‬ ‭procedure,‬ ‭learner‬
‭profiles‬ ‭hand‬ ‭over‬ ‭during‬ ‭term‬ ‭four‬ ‭to‬ ‭new‬
‭teacher each year‬

‭Kapa Haka group in partnership with JPII‬

‭Year‬ ‭8‬ ‭Learner‬ ‭profile‬ ‭procedure‬ ‭to‬ ‭support‬
‭high school transition‬

‭Science‬‭and‬‭technology‬‭lessons‬‭for‬‭year‬‭7‬‭and‬
‭8 @ JPII‬

‭Tuakana/ Teina with JPII term three and four‬

‭Sharing‬ ‭JPII‬ ‭transition‬ ‭information‬ ‭with‬ ‭St‬
‭Patrick’s School parents‬

‭The boxes are in place and‬
‭utilised by teachers as planned‬

‭This group is now formed and‬
‭regular practices are taking‬
‭place. Our group ‘participated’‬
‭in the Kapa Haka festival and we‬
‭look forward to competing in‬
‭2025. We are a stand alone Kapa‬
‭Haka group due to challenges‬
‭with timetabling with our‬
‭external provider‬

‭Completed‬

‭Completed‬

‭Did not occur‬

‭Achieved‬

‭Ongoing‬

‭Continue 2025‬

‭Ongoing‬

‭Achieved‬

‭We have a group of relievers and are‬
‭hopeful to be fully staffed for 2025. This‬
‭should enable teacher aides to spend‬
‭more time supporting students‬

‭Ongoing‬

‭Planning for next year‬‭:‬

‭●‬ ‭Write a two year framework of implementation topics for literacy and numeracy. Lisa and Tash‬
‭●‬ ‭Continue to strengthen and build ESOL support‬
‭●‬ ‭Continue to review and enhance information repository for information to assist topic delivery as new curriculums roll out‬
‭●‬ ‭Develop Gifted and Talented register and procedure- Lisa T‬
‭●‬ ‭Science and Technology year 7 and year 8  JPII monitor this provision‬
‭●‬ ‭Grow tuakana/ teina relationship with JPII‬

‭ ‭ ‭ ‭‬
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‭Annual Aim‬‭:‬ ‭Strategic‬ ‭Goal‬ ‭2‬ ‭–‬ ‭The‬ ‭Catholic‬ ‭values‬ ‭and‬ ‭faith‬ ‭are‬ ‭proudly‬ ‭endorsed,‬ ‭fostered‬ ‭and‬ ‭demonstrated‬ ‭within‬ ‭the‬ ‭School’s‬
‭teaching and learning‬

‭Target‬‭:‬ ‭1.    Students experience and discover spiritual ideals and dimensions during their learning;‬
‭2.‬ ‭The‬ ‭‘new’‬ ‭Religious‬ ‭Education‬ ‭curriculum‬ ‭is‬ ‭implemented‬ ‭to‬ ‭nurture‬ ‭and‬ ‭encourage‬ ‭students‬ ‭in‬ ‭their‬ ‭personal‬
‭spirituality;(Ongoing-2027)‬
‭3. The School collaborates with the wider Catholic community‬
‭4. The Catholic values are reflected in everyday behaviours within the School community;‬
‭5. The School seeks advice and guidance from the Catholic Diocese on social issues;‬
‭6  The School’s policies and procedures relating to social issues reflect Catholic values;‬
‭7   The School supports the Church’s evangelisation efforts;‬
‭8   The Church’s parish and agencies are available to provide support for School families.‬
‭9    Annual Dimension‬

‭Baseline Data‬‭:‬ ‭Internal evaluation of Catholic character‬

‭Actions‬
‭What did we do?‬

‭Outcomes‬
‭What happened?‬

‭Reasons for the variance‬
‭Why did it happen?‬

‭Evaluation‬
‭Where to next?‬

‭ ‭ ‭ ‭‬
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‭1:‬
‭Students‬ ‭experience‬

‭and‬ ‭discover‬
‭spiritual‬ ‭ideals‬
‭and‬ ‭dimensions‬
‭during‬ ‭their‬
‭learning;‬

‭2.‬
‭The‬ ‭‘new’‬ ‭Religious‬

‭Education‬
‭curriculum‬ ‭is‬
‭implemented‬ ‭to‬
‭nurture‬ ‭and‬
‭encourage‬
‭students‬ ‭in‬‭their‬
‭personal‬
‭spirituality;‬
‭(Ongoing-2027)‬

‭●‬ ‭Integrated‬ ‭topics‬ ‭across‬ ‭subject‬ ‭areas‬
‭reflect‬ ‭themes‬ ‭and‬ ‭values‬ ‭of‬ ‭Catholic‬
‭Social Teaching‬

‭●‬ ‭Included‬ ‭in‬ ‭the‬ ‭Religious‬‭Education‬‭term‬
‭plan‬ ‭is‬ ‭a‬ ‭dedicated‬ ‭focus‬ ‭on‬ ‭different‬
‭types‬ ‭of‬ ‭prayers‬ ‭and‬ ‭charism‬ ‭of‬ ‭the‬
‭school.‬

‭●‬ ‭Students‬‭participate‬‭in‬‭Caritas‬‭challenge,‬
‭mission‬ ‭market,‬ ‭and‬ ‭other‬ ‭events‬ ‭that‬
‭underpin their social responsibilities.‬

‭●‬ ‭Students‬ ‭and‬ ‭staff‬ ‭understand‬ ‭and‬ ‭are‬
‭able to celebrate the Angelus‬

‭●‬ ‭Year‬ ‭four‬ ‭Annual‬ ‭Religious‬ ‭Education‬
‭online‬ ‭assessment‬ ‭participation‬ ‭and‬
‭results‬

‭●‬ ‭PD‬ ‭provided‬ ‭by‬ ‭the‬ ‭CEO‬ ‭for‬ ‭planning‬
‭and‬ ‭implementation‬ ‭of‬ ‭the‬ ‭phases‬ ‭of‬
‭learning.‬

‭●‬ ‭Online‬‭resources‬‭will‬‭be‬‭made‬‭available‬
‭to‬ ‭teachers‬ ‭through‬ ‭the‬ ‭new‬ ‭To‬ ‭Tatou‬
‭website.‬

‭●‬ ‭Planning‬ ‭time‬ ‭for‬ ‭each‬ ‭phase‬ ‭of‬
‭learning‬ ‭-‬ ‭teachers‬ ‭implementing‬ ‭the‬
‭same‬ ‭PL‬ ‭coming‬ ‭together‬ ‭to‬ ‭discuss‬
‭teaching‬ ‭sequence‬ ‭and‬ ‭evaluation‬ ‭of‬
‭unit plans.‬

‭●‬ ‭Planning/‬ ‭leadership‬ ‭and‬ ‭support‬
‭provided by DRS‬

‭Business as usual‬
‭Activities‬‭are‬‭reflected‬‭within‬‭school‬‭media‬‭and‬

‭Achieved‬

‭Achieved‬

‭Achieved $1400.00 raised‬

‭Did not occur due to a change‬
‭in DRS‬

‭No longer implemented by‬
‭diocese‬

‭This has occurred as scheduled‬
‭via the diocese. The rollout will‬
‭continue in line with‬
‭expectations.‬

‭Continues going forward as business as‬
‭usual‬

‭Ongoing‬

‬
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‭3.‬ ‭The‬ ‭School‬
‭collaborates‬ ‭with‬ ‭the‬
‭wider‬ ‭Catholic‬
‭community‬

‭4.‬ ‭The‬ ‭Catholic‬ ‭values‬
‭are‬ ‭reflected‬ ‭in‬
‭everyday‬ ‭behaviours‬
‭within‬ ‭the‬ ‭School‬
‭community;‬

‭reports‬
‭●‬ ‭Regular‬ ‭attendance‬ ‭for‬ ‭Wednesday‬

‭Mass in the parish.‬
‭●‬ ‭Once‬ ‭a‬ ‭term‬ ‭the‬ ‭whole‬ ‭school‬ ‭mass‬ ‭in‬

‭the parish.‬
‭●‬ ‭Jubilate‬
‭●‬ ‭DRS/ Principal meetings‬
‭●‬ ‭Special character meetings‬
‭●‬ ‭Parish council meetings‬
‭●‬ ‭Annual Catholic study papers‬
‭●‬ ‭Catholic principals meeting‬
‭●‬ ‭Staff‬ ‭participation‬ ‭in‬ ‭the‬ ‭West‬ ‭Coast‬

‭commissioning mass‬

‭Business as usual‬
‭Activities‬‭are‬‭reflected‬‭within‬‭school‬‭media‬‭and‬
‭reports‬

‭●‬ ‭Regular‬ ‭prayers,‬ ‭Mass,‬ ‭adoration,‬
‭reconciliation‬ ‭and‬ ‭other‬ ‭sacramental‬
‭celebrations are observed.‬

‭●‬ ‭All‬ ‭classes‬ ‭start‬ ‭and‬ ‭end‬ ‭their‬‭day‬‭with‬
‭prayers.‬ ‭Grace‬ ‭before‬ ‭and‬ ‭after‬ ‭meals‬
‭are also done by students and staff.‬

‭●‬ ‭Staff‬ ‭takes‬ ‭the‬ ‭time‬ ‭to‬ ‭do‬ ‭a‬ ‭weekly‬
‭reflection.‬

‭●‬ ‭Embedding‬ ‭of‬ ‭school‬ ‭values‬ ‭in‬ ‭PB4L‬
‭framework-‬ ‭Caught‬ ‭Being‬ ‭Good‬ ‭based‬
‭on‬ ‭the‬ ‭values-‬ ‭Faith,‬ ‭Good‬ ‭Works,‬
‭Striving for Excellence‬

‭All achieved‬

‭Due to our commitment to‬
‭attending mass with the Parish‬
‭over the last 18 months the‬
‭Parish Council has been‬
‭approached to help fund‬
‭transport costs..‬

‭We have evolved our visits on a‬
‭tuakana/ teina perspective with‬
‭senior classes accompanying‬
‭the juniors with good success.‬

‭All achieved‬

‭Ongoing.‬

‭Ongoing business as usual‬

‭ ‭ ‭ ‭‬
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‭5.‬ ‭The‬ ‭School‬ ‭seeks‬
‭advice‬ ‭and‬ ‭guidance‬
‭from‬ ‭the‬ ‭Catholic‬
‭Diocese‬ ‭on‬ ‭social‬
‭issues;‬

‭6.‬‭The‬‭School’s‬‭policies‬
‭and‬ ‭procedures‬
‭relating‬ ‭to‬ ‭social‬
‭issues‬ ‭reflect‬ ‭Catholic‬
‭values‬

‭7.‬
‭The‬ ‭School‬ ‭supports‬
‭the‬ ‭Church’s‬
‭evangelisation efforts;‬

‭School‬‭leadership‬‭takes‬‭guidance‬‭and‬‭direction‬
‭from the diocese in the first instance.‬

‭●‬ ‭Participation‬‭in‬‭workshops‬‭organized‬‭by‬
‭CEO‬ ‭in‬ ‭Christchurch-‬ ‭Sexuality‬
‭Education‬ ‭Workshops,‬ ‭Issues‬ ‭in‬
‭Education,‬ ‭Responding‬ ‭to‬ ‭Papal‬
‭Encyclicals,‬ ‭Legal‬ ‭Matters‬‭pertaining‬‭to‬
‭education, etc.‬

‭●‬ ‭Receipt‬‭of‬‭Inform‬‭publication‬‭for‬‭regular‬
‭update‬ ‭around‬‭what’s‬‭happening‬‭in‬‭the‬
‭diocese and sharing to staff if relevant.‬

‭●‬ ‭Emails received and acted upon‬
‭●‬ ‭Meetings with diocese staff‬

‭Continue‬ ‭to‬ ‭embed‬ ‭and‬ ‭refine‬ ‭these‬
‭practices‬ ‭with‬ ‭regular‬ ‭emergent‬ ‭review,‬
‭evidenced by documentation.‬

‭●‬ ‭Restorative‬ ‭practices‬ ‭underpin‬ ‭issues‬
‭relating‬ ‭to‬ ‭student’s‬‭behavior,‬‭staff,‬‭and‬
‭teachers.‬

‭●‬ ‭PB4L‬ ‭framework‬ ‭-‬ ‭Catholic‬ ‭values‬ ‭are‬
‭embedded.‬

‭●‬ ‭School‬‭promotes‬‭and‬‭supports‬‭students‬
‭joining‬ ‭retreats‬ ‭(Revolution),‬ ‭Youth‬
‭Group, and Choir.‬

‭●‬ ‭Sacramental‬ ‭programs‬ ‭are‬ ‭regularly‬
‭offered‬ ‭to‬ ‭students‬ ‭-‬ ‭baptism,‬
‭confirmation and first Holy Communion.‬

‭●‬ ‭Continuing support for Caritas and‬
‭●‬ ‭St.‬ ‭Vincent‬ ‭de‬ ‭Paul‬ ‭in‬ ‭their‬

‭Achieved‬

‭Achieved‬

‭Achieved‬

‭Ongoing business as usual‬

‭Ongoing business as usual‬

‭Ongoing business as usual‬

‭ ‭ ‭ ‭‬
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‭8.‬ ‭The‬ ‭Church’s‬ ‭parish‬
‭and‬ ‭agencies‬ ‭are‬
‭available‬ ‭to‬ ‭provide‬
‭support‬ ‭for‬ ‭School‬
‭families.‬

‭9.‬ ‭Annual‬ ‭Dimension-‬
‭Growth and Knowledge‬

‭mission/activities.‬

‭DRS‬‭and‬‭principal‬‭will‬‭facilitate‬‭correct‬‭contacts‬
‭for‬ ‭those‬ ‭in‬ ‭need‬ ‭in‬ ‭partnership‬ ‭with‬ ‭the‬
‭administration team.‬

‭●‬ ‭Priests visit St Patrick’s school regularly‬
‭●‬ ‭Principal and DRS link with diocese team‬
‭●‬ ‭Principal‬ ‭and‬ ‭DRS‬ ‭link‬ ‭with‬ ‭Catholic‬

‭Youth Team‬
‭●‬ ‭Parish‬ ‭reports/‬ ‭newsletters‬ ‭evidence‬

‭some of this‬

‭(Scanning‬ ‭document‬ ‭expected‬ ‭mid-late‬
‭November)‬‭from diocese‬

‭DRS‬ ‭report‬ ‭on‬ ‭progress‬ ‭due‬ ‭in‬ ‭term‬ ‭four‬
‭each year‬

‭Achieved‬

‭Achieved‬

‭Ongoing business as usual‬

‭Ongoing business as usual‬

‭Ongoing‬

‭Planning for next year‬‭:‬

‭With a new DRS taking the reins late in 2024 we will continue with the business as usual identified above. We feel we are travelling well in this space. The key‬
‭drivers to maintain our success is to support the new DRS, continue to roll out the new RE curriculum and ensure our staff have the time and support‬
‭they need to continue doing a great job within this space.‬

‭ ‭ ‭ ‭‬
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‭Annual Aim‬‭:‬ ‭Strategic Goal 3 –‬‭Cultural diversity and inclusion‬‭is honored and cherished at our School‬

‭Target‬‭:‬ ‭As above‬

‭Baseline Data‬‭:‬ ‭Student / staff/ community voice. Roll data/ observational‬

‭Actions‬
‭What did we do?‬

‭Outcomes‬
‭What happened?‬

‭Reasons for the variance‬
‭Why did it happen?‬

‭Evaluation‬
‭Where to next?‬

‭1.‬ ‭The‬ ‭School‬
‭develops‬ ‭a‬
‭localised‬
‭curriculum‬ ‭in‬
‭collaboration‬
‭with the local iwi‬

‭2.‬ ‭Students‬
‭experience,‬
‭learn‬ ‭about‬ ‭and‬
‭connect‬ ‭with‬ ‭te‬
‭ao‬ ‭Māori‬ ‭and‬
‭the‬ ‭role‬ ‭of‬ ‭Te‬
‭Tiriti‬ ‭o‬ ‭Waitangi‬
‭in Aotearoa‬

‭Engagement‬ ‭with‬‭He‬‭Ruru‬‭Matauranga‬‭ki‬‭Te‬
‭Tai Poutini materials.‬
‭Increased use of Te Reo by students and staff‬
‭Cultural‬ ‭goals‬ ‭woven‬‭into‬‭our‬‭learner‬‭profile‬
‭document‬ ‭including‬ ‭but‬ ‭not‬ ‭limited‬ ‭to‬ ‭mihi,‬
‭greetings, knowing local purakau‬
‭Purakau‬ ‭become‬ ‭intertwined‬ ‭and‬‭are‬‭added‬
‭into‬ ‭our‬ ‭termly‬ ‭across‬ ‭school‬ ‭topics‬ ‭on‬ ‭a‬
‭cyclical basis‬

‭Increased use of Te Reo by students and staff‬
‭Engagement‬ ‭with‬‭He‬‭Ruru‬‭Matauranga‬‭ki‬‭Te‬
‭Tai Poutini materials.‬
‭Staff‬ ‭attend‬ ‭and‬ ‭participate‬ ‭in‬ ‭the‬ ‭hui‬
‭associated with the above material‬

‭Increased use of Te Reo by students and staff‬

‭Achieved‬

‭Completed in line with Kahui Ako‬
‭goals‬

‭Achieved‬

‭Completed in line with Kahui Ako‬
‭goal‬

‭Ongoing‬

‭Ongoing‬

‭ ‭ ‭ ‭‬
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‭3.‬ ‭The‬ ‭School‬
‭collaborates‬
‭with‬‭neighboring‬
‭John‬‭Paul‬‭II‬‭High‬
‭School‬ ‭to‬ ‭share‬
‭bi-cultural‬
‭resources‬

‭4.‬ ‭Students‬
‭experience‬ ‭and‬
‭embrace‬ ‭the‬
‭diverse‬ ‭cultures‬
‭within‬ ‭St‬
‭Patrick’s‬ ‭school‬
‭and‬ ‭our‬ ‭parish‬
‭community‬

‭Initial‬ ‭contact‬ ‭with‬ ‭the‬ ‭JPII‬ ‭principal‬ ‭to‬
‭ascertain‬‭if‬‭St‬‭Patrick’s‬‭could‬‭link‬‭with‬‭the‬‭JPII‬
‭cultural‬ ‭navigator‬ ‭was‬ ‭successful‬ ‭(Term‬ ‭four‬
‭2023).‬ ‭JPII‬ ‭principal‬ ‭agreed‬ ‭to‬ ‭enable‬ ‭this‬
‭connection‬

‭St‬‭Patrick’s‬‭and‬‭cultural‬‭navigator‬‭to‬‭develop‬
‭next steps which will hopefully include:‬

‭●‬ ‭Possible Marae visit‬
‭●‬ ‭Kapa Haka‬
‭●‬ ‭Powhiri protocol‬
‭●‬ ‭Transition to JPII‬
‭●‬ ‭Four cultural weeks one per term‬

‭Cultural weeks:‬
‭Term 1 Filipino‬
‭Term 2 Maori‬
‭Term 3 Pacifica‬
‭Term 4 Indian‬
‭Principal‬ ‭and‬ ‭staff‬ ‭team‬ ‭brokers‬ ‭linkages‬
‭made‬ ‭with‬ ‭local‬ ‭communities‬ ‭to‬ ‭enhance‬
‭each‬ ‭of‬ ‭the‬ ‭cultural‬ ‭weeks‬ ‭to‬ ‭grow‬
‭engagement within our school‬

‭Increased‬‭use‬‭of‬‭varied‬‭languages‬‭within‬‭our‬
‭school‬

‭New‬ ‭activities‬‭become‬‭part‬‭of‬‭St‬‭Patrick’s‬‭as‬
‭they‬ ‭are‬ ‭experienced‬ ‭during‬ ‭the‬ ‭cultural‬
‭weeks‬

‭Stakeholder review after each cultural week‬

‭Student‬ ‭Council‬ ‭involvement‬ ‭with‬ ‭each‬
‭cultural week.‬

‭The link was unable to be‬
‭developed‬

‭Achieved‬

‭Achieved‬

‭Explore this again in 2025‬

‭Ongoing‬

‭All‬ ‭of‬ ‭the‬ ‭activities‬ ‭were‬ ‭successfully‬
‭implemented.‬ ‭Feedback‬ ‭and‬
‭engagement‬ ‭has‬ ‭been‬ ‭very‬ ‭positive‬
‭from‬ ‭the‬ ‭school‬ ‭and‬ ‭wider‬
‭communities.‬ ‭Next‬ ‭year‬ ‭we‬ ‭will‬ ‭look‬‭to‬
‭expand‬ ‭the‬ ‭scope‬ ‭of‬ ‭these‬ ‭weeks‬‭and‬
‭grow staff and student capability.‬

‭These‬ ‭items‬ ‭were‬ ‭achieved‬ ‭but‬ ‭need‬
‭further‬ ‭refinement.‬ ‭The‬ ‭stakeholder‬
‭review‬ ‭was‬ ‭limited‬ ‭to‬ ‭staff,‬‭parent‬‭and‬
‭student‬ ‭verbal‬ ‭feedback‬ ‭informally.‬
‭This‬ ‭needs‬ ‭to‬ ‭be‬ ‭enhanced‬ ‭next‬ ‭year‬
‭with‬ ‭a‬ ‭greater‬ ‭community‬ ‭voice‬ ‭so‬ ‭we‬
‭can‬ ‭really‬ ‭make‬ ‭these‬ ‭weeks‬ ‭come‬
‭alive.‬ ‭The‬ ‭student‬ ‭council‬‭has‬‭not‬‭run‬
‭during‬ ‭2024‬ ‭instead‬ ‭our‬ ‭student‬
‭leaders‬ ‭have‬ ‭taken‬ ‭the‬ ‭lead‬ ‭on‬ ‭these‬
‭items.‬

‭ ‭ ‭ ‭‬
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‭Planning for next year‬‭:‬

‭●‬ ‭Continue to grow cultural weeks- invite feedback from community prior to and after each event‬
‭●‬ ‭Enable further input from school student leaders rather than student council- develop procedure/ expectations‬
‭●‬ ‭L‬‭ook to grow our own cultural navigator (Miss Doig)‬‭within St Patrick’s to facilitate cultural activities‬
‭●‬ ‭Compete in the Kapa Haka festival‬

‭Glossary of terms‬

‭ ‭ ‭ ‭‬

‭ORS‬ ‭On-going resource scheme‬ ‭CBG‬ ‭Caught being good‬ ‭TA‬ ‭Teacher aides‬

‭MOE‬ ‭Ministry of Education‬ ‭DP‬ ‭Deputy principal‬ ‭LAT‬ ‭Limited Authority to teach‬

‭ICS‬ ‭In class support‬ ‭PD‬ ‭Professional development‬ ‭GEP‬ ‭Gifted Education Programme‬

‭DRS‬ ‭Director of Religious Studies‬ ‭N/A‬ ‭Not applicable‬ ‭PGC‬ ‭Professional Growth Cycles‬

‭ESOL‬ ‭English for other Speaking‬
‭other Languages‬

‭PB4L‬ ‭Positive Behaviour for learning‬

‭IEP‬ ‭Individual Education Plan‬ ‭NZCE‬
‭R‬

‭New Zealand Council for  Education‬
‭Research‬
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‭years‬

‭St Patrick's School‬
‭3538‬

‭Te Tiriti o Waitangi‬
‭January 2024 - December 2024‬

‭Faith, Good Works and Striving for Excellence‬
‭Learn, Create, Share‬

‭Puketahi Street‬
‭Greymouth 7805‬

‭Phone  (03) 768 7830‬
‭principal@stpatricksgm.school.nz‬
‭http://www.stpatricksgm.school.nz‬

‭ ‭‬
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‭Facebook St Patrick's Catholic School‬

‭St Patrick’s School‬
‭Te Tiriti o Waitangi  2024‬

‭Faith, Good Works and Striving for Excellence‬
‭Learn, Create, Share‬

‭St‬ ‭Patrick’s‬ ‭School‬‭is‬‭committed‬‭to‬‭ensuring‬‭that‬‭the‬‭school‬‭gives‬‭effect‬‭to‬‭Te‬‭Tiriti‬‭o‬‭Waitangi;‬‭through‬‭a‬‭range‬‭of‬‭policies‬‭upholding‬
‭the‬ ‭principles‬ ‭of‬ ‭Te‬ ‭Tiriti,‬ ‭and‬ ‭through‬ ‭planning‬ ‭and‬ ‭delivering‬ ‭programmes‬ ‭to‬ ‭support‬ ‭student‬ ‭development.‬ ‭All‬ ‭teachers‬ ‭will‬ ‭be‬
‭working‬ ‭towards‬ ‭meeting‬ ‭the‬ ‭cultural‬ ‭competencies‬ ‭expected‬ ‭of‬ ‭teachers‬ ‭working‬ ‭with‬ ‭Māori‬ ‭students,‬ ‭as‬ ‭set‬ ‭out‬ ‭in‬ ‭Tātaiako.‬ ‭The‬
‭school‬‭community‬‭is‬‭developing‬‭closer‬‭links‬‭with‬‭local‬‭iwi‬‭(Ngāti‬‭Wae‬‭Wae)‬‭and‬‭is‬‭engaging‬‭in‬‭professional‬‭development‬‭opportunities‬
‭provided by them.‬

‭ ‭‬
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‭St Patrick’s School Compliance with Education and Training Act 2020 requirements to‬
‭be a good employer for the year ending 31 December 2024.‬

‭Reporting on the principles of being a Good Employer‬

‭How have you met your‬
‭obligations to provide good‬
‭and safe working conditions?‬

‭To‬ ‭meet‬ ‭our‬ ‭obligations‬‭St‬‭Patrick’s‬‭School‬ ‭takes‬‭a‬‭number‬‭of‬
‭steps, including:‬

‭●‬ ‭Conducting‬‭regular‬‭risk‬‭assessments‬‭to‬‭identify‬‭potential‬
‭hazards and take steps to mitigate them.‬

‭●‬ ‭Providing‬ ‭appropriate‬ ‭training‬ ‭and‬ ‭supervision‬ ‭to‬
‭employees to ensure they can perform their jobs safely.‬

‭●‬ ‭Providing‬ ‭appropriate‬ ‭personal‬ ‭protective‬ ‭equipment‬
‭(PPE) when necessary.‬

‭●‬ ‭Maintaining‬‭equipment‬‭and‬‭machinery‬‭to‬‭ensure‬‭they‬‭are‬
‭safe to use.‬

‭●‬ ‭Ensuring‬ ‭that‬ ‭the‬ ‭workplace‬ ‭is‬ ‭clean‬ ‭and‬
‭well-maintained.‬

‭●‬ ‭Encouraging‬ ‭employees‬ ‭to‬ ‭report‬ ‭any‬‭hazards‬‭or‬‭safety‬
‭concerns they encounter.‬

‭What is in your equal‬
‭employment opportunities‬
‭programme?‬

‭How have you been fulfilling‬
‭this programme?‬

‭●‬ ‭St‬‭Patrick’s‬‭School’s‬‭EEO‬‭program‬‭is‬‭designed‬‭to‬‭ensure‬
‭that‬ ‭all‬ ‭employees‬ ‭and‬ ‭job‬ ‭applicants‬ ‭are‬ ‭treated‬ ‭fairly‬
‭and without discrimination.‬

‭●‬ ‭Through‬ ‭School‬ ‭Docs‬ ‭we‬ ‭have‬ ‭an‬ ‭EEO‬ ‭policy‬ ‭that‬
‭emphasizes‬‭St‬‭Patrick’s‬‭School’s‬‭commitment‬‭to‬‭fairness‬
‭and equal opportunities.‬

‭●‬ ‭The‬ ‭school‬ ‭has‬ ‭a‬ ‭system‬ ‭for‬ ‭employees‬ ‭to‬ ‭report‬
‭discrimination‬ ‭or‬ ‭harassment,‬ ‭and‬ ‭we‬ ‭take‬ ‭complaints‬
‭seriously and investigate them promptly.‬

‭●‬ ‭We‬ ‭do‬ ‭our‬ ‭best‬ ‭to‬ ‭ensure‬‭diversity‬‭in‬‭recruitment,‬‭while‬
‭selecting‬‭the‬‭best‬‭candidate‬‭for‬‭the‬‭position.‬‭Recruitment‬
‭practices‬‭are‬‭fair‬‭and‬‭inclusive,‬‭reaching‬‭out‬‭to‬‭a‬‭diverse‬
‭pool‬ ‭of‬ ‭candidates‬ ‭and‬ ‭avoiding‬ ‭any‬ ‭bias‬ ‭or‬
‭discrimination.‬

‭●‬ ‭All employees have equal opportunities for advancement.‬

‭How do you practice impartial‬
‭selection of suitably qualified‬
‭persons for appointment?‬

‭●‬ ‭Before‬‭beginning‬‭the‬‭recruitment‬‭process,‬‭we‬‭ensure‬‭that‬
‭the‬ ‭job‬ ‭requirements‬ ‭and‬ ‭selection‬ ‭criteria‬ ‭are‬ ‭clearly‬
‭defined‬ ‭and‬ ‭communicated‬ ‭to‬‭all‬‭candidates.‬‭This‬‭helps‬
‭to‬ ‭ensure‬ ‭that‬ ‭all‬ ‭candidates‬ ‭are‬ ‭assessed‬ ‭against‬ ‭the‬
‭same standards.‬

‭●‬ ‭We‬‭use‬‭objective‬‭and‬‭standardized‬‭assessment‬‭methods‬
‭such‬ ‭as‬ ‭structured‬ ‭interviews‬ ‭to‬ ‭evaluate‬ ‭candidates'‬
‭suitability‬ ‭for‬ ‭the‬ ‭role.‬ ‭These‬‭methods‬‭are‬‭based‬‭on‬‭the‬
‭job requirements and selection criteria.‬

‭●‬ ‭We‬ ‭recognise‬ ‭and‬ ‭discuss‬ ‭unconscious‬ ‭bias‬‭and‬‭how‬‭it‬
‭can‬‭affect‬‭the‬‭selection‬‭process,‬‭in‬‭order‬‭to‬‭avoid‬‭it.‬‭This‬
‭includes‬ ‭fair‬ ‭and‬ ‭unbiased‬ ‭recruitment‬ ‭and‬ ‭selection‬
‭processes‬ ‭that‬ ‭are‬ ‭free‬ ‭from‬ ‭gender-based‬
‭discriminations.‬ ‭For‬ ‭example,‬ ‭we‬ ‭avoid‬ ‭making‬
‭assumptions‬‭based‬‭on‬‭the‬‭candidate's‬‭gender,‬‭race,‬‭age,‬
‭or other personal characteristics.‬

‭●‬ ‭Following‬ ‭our‬ ‭school‬ ‭appointment‬ ‭policies‬ ‭and‬
‭procedures,‬ ‭we‬ ‭aim‬ ‭to‬ ‭select‬ ‭a‬ ‭diverse‬ ‭appointment‬
‭panel‬ ‭to‬ ‭ensure‬ ‭that‬ ‭the‬ ‭selection‬ ‭process‬ ‭is‬ ‭fair‬ ‭and‬
‭impartial.‬‭The‬‭panel‬‭includes‬‭a‬ ‭variety‬‭of‬‭members‬‭who‬
‭represent‬‭different‬‭backgrounds‬‭and‬‭perspectives.‬‭These‬
‭are‬ ‭mostly‬ ‭either‬ ‭members‬ ‭of‬ ‭senior‬ ‭management,‬ ‭the‬
‭board and proprietors representatives from the board.‬

‭●‬ ‭We‬ ‭keep‬ ‭detailed‬ ‭records‬ ‭of‬ ‭the‬ ‭selection‬ ‭process,‬
‭including‬ ‭the‬ ‭criteria‬ ‭used‬‭to‬‭assess‬‭candidates,‬‭referee‬
‭comments‬‭and‬‭the‬‭reasons‬‭for‬‭any‬‭decisions‬‭made.‬‭This‬
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‭helps‬ ‭to‬ ‭ensure‬ ‭that‬ ‭the‬ ‭selection‬ ‭process‬ ‭can‬ ‭be‬
‭reviewed and audited if necessary.‬

‭●‬ ‭Upon‬ ‭request,‬ ‭we‬ ‭provide‬ ‭feedback‬ ‭to‬ ‭unsuccessful‬
‭candidates‬ ‭to‬ ‭help‬ ‭them‬ ‭to‬ ‭improve‬ ‭their‬ ‭skills‬ ‭and‬
‭performance for future job applications.‬

‭How are you recognising,‬

‭-‬ ‭The aims and‬
‭aspirations of Māori,‬

‭-‬ ‭The employment‬
‭requirements of‬
‭Māori, and‬

‭-‬ ‭Greater involvement‬
‭of Māori in the‬
‭Education service?‬

‭●‬ ‭We‬ ‭recognize‬ ‭the‬ ‭importance‬ ‭of‬ ‭the‬ ‭Treaty‬‭of‬‭Waitangi.‬
‭Understanding‬ ‭the‬ ‭principles‬ ‭of‬ ‭partnership,‬ ‭protection,‬
‭and‬ ‭participation,‬‭and‬‭consider‬‭how‬‭they‬‭can‬‭be‬‭applied‬
‭in the employment context.‬

‭●‬ ‭We‬‭struggle‬‭to‬‭increase‬‭diversity‬‭in‬‭our‬‭workforce‬‭due‬‭to‬
‭the‬‭very‬‭few‬‭candidates‬‭we‬‭have‬‭to‬‭select‬‭from,‬‭because‬
‭of‬ ‭a‬ ‭low‬ ‭number‬ ‭of‬ ‭applications‬ ‭as‬ ‭we‬ ‭are‬ ‭somewhat‬
‭isolated.‬‭This‬‭makes‬‭it‬‭challenging‬‭for‬‭the‬‭diversity‬‭in‬‭our‬
‭workforce to reflect our student population.‬

‭●‬ ‭We‬ ‭complete‬ ‭a‬ ‭Taha‬ ‭Māori‬ ‭review‬ ‭to‬ ‭understand‬ ‭the‬
‭aims‬ ‭and‬ ‭aspirations‬ ‭of‬ ‭our‬ ‭Māori‬ ‭community,‬ ‭and‬ ‭to‬
‭identify‬ ‭their‬ ‭employment‬ ‭and‬ ‭education‬ ‭needs.‬ ‭This‬ ‭is‬
‭generally done with face to face hui, one family at a time.‬

‭●‬ ‭We‬ ‭develop‬ ‭policies‬ ‭and‬ ‭programs‬ ‭that‬ ‭reflect‬ ‭Māori‬
‭aspirations‬ ‭and‬ ‭needs,‬ ‭such‬ ‭as‬ ‭increasing‬ ‭Māori‬
‭representation‬‭in‬‭decision-making‬‭positions‬‭on‬‭our‬‭board‬
‭and‬ ‭incorporating‬ ‭Māori‬ ‭language‬ ‭and‬ ‭culture‬ ‭into‬ ‭our‬
‭curriculum‬ ‭to‬ ‭help‬ ‭ensure‬ ‭our‬ ‭Māori‬ ‭students‬ ‭have‬
‭access to culturally appropriate teaching and support.‬

‭●‬ ‭Offer‬ ‭equal‬ ‭opportunities‬ ‭for‬ ‭career‬ ‭development‬ ‭and‬
‭advancement.‬

‭How have you enhanced the‬
‭abilities of individual‬
‭employees?‬

‭●‬ ‭We‬‭provide‬‭regular‬‭training‬‭and‬‭professional‬‭learning‬‭and‬
‭development‬ ‭opportunities‬ ‭to‬ ‭help‬ ‭employees‬ ‭develop‬
‭new‬ ‭skills‬ ‭and‬ ‭knowledge.‬ ‭This‬ ‭has‬ ‭included‬ ‭staff‬‭PLD,‬
‭workshops and courses.‬

‭●‬ ‭We‬ ‭provide‬ ‭mentoring‬ ‭and‬ ‭coaching‬ ‭to‬ ‭staff,‬ ‭especially‬
‭new‬ ‭staff,‬ ‭to‬ ‭help‬ ‭them‬ ‭develop‬ ‭their‬ ‭skills‬ ‭and‬
‭knowledge.‬ ‭This‬ ‭is‬ ‭completed‬ ‭by‬ ‭pairing‬ ‭them‬ ‭with‬
‭experienced staff members.‬

‭●‬ ‭We‬‭provide‬‭regular‬‭feedback‬‭and‬‭recognition‬‭to‬‭staff‬ ‭for‬
‭their‬‭work,‬‭including‬‭areas‬‭where‬‭they‬‭have‬‭excelled‬‭and‬
‭areas‬ ‭where‬ ‭they‬ ‭can‬ ‭improve.‬ ‭This‬ ‭helps‬ ‭to‬ ‭motivate‬
‭them‬ ‭and‬ ‭improve‬ ‭their‬ ‭performance.‬ ‭Our‬ ‭Professional‬
‭Growth Cycle runs throughout the year.‬

‭●‬ ‭We‬ ‭encourage‬ ‭collaboration‬ ‭and‬ ‭teamwork‬ ‭among‬ ‭staff‬
‭to‬ ‭help‬ ‭them‬ ‭learn‬ ‭from‬ ‭each‬ ‭other‬ ‭and‬ ‭work‬ ‭more‬
‭effectively‬ ‭together.‬ ‭This‬ ‭is‬ ‭done‬ ‭through‬ ‭team-building‬
‭activities,‬ ‭collaborative‬ ‭projects,‬ ‭self‬ ‭reflections‬ ‭and‬
‭assessments.‬

‭●‬ ‭We‬ ‭provide‬ ‭opportunities‬ ‭for‬ ‭staff‬ ‭to‬ ‭take‬ ‭on‬ ‭leadership‬
‭roles‬ ‭and‬ ‭to‬ ‭advance‬ ‭in‬ ‭their‬ ‭careers.‬ ‭This‬ ‭includes‬
‭providing‬‭opportunities‬‭for‬‭professional‬‭development‬‭and‬
‭career‬ ‭advancement‬ ‭within‬ ‭the‬ ‭school‬ ‭or‬ ‭in‬ ‭external‬
‭workshops.‬

‭●‬ ‭We‬‭foster‬‭a‬‭positive‬‭work‬‭environment‬‭that‬‭supports‬‭staff‬
‭well-being‬ ‭and‬ ‭encourages‬ ‭open‬ ‭communication.‬ ‭This‬
‭includes‬‭providing‬‭a‬‭safe‬‭and‬‭healthy‬‭work‬‭environment,‬
‭offering‬ ‭flexible‬ ‭work‬ ‭arrangements,‬ ‭and‬ ‭encouraging‬
‭employee feedback.‬

‭●‬ ‭We‬ ‭provide‬ ‭staff‬‭with‬‭the‬‭resources‬‭and‬‭tools‬‭they‬‭need‬
‭to‬‭do‬‭their‬‭jobs‬‭effectively,‬‭such‬‭as‬‭up-to-date‬‭technology,‬
‭instructional materials, and equipment.‬
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‭How are you recognising the‬
‭employment requirements of‬
‭women?‬

‭●‬ ‭We‬ ‭recognise‬ ‭the‬ ‭importance‬ ‭of‬ ‭work-life‬ ‭balance‬ ‭for‬
‭women.‬

‭●‬ ‭We‬ ‭have‬ ‭flexible‬ ‭work‬ ‭arrangements,‬ ‭such‬ ‭as‬ ‭part-time‬
‭work‬‭or‬‭job‬‭sharing‬‭(where‬‭we‬‭can,‬‭but‬‭this‬‭is‬‭limited)‬ ‭to‬
‭accommodate‬ ‭the‬ ‭needs‬ ‭of‬ ‭parents‬ ‭with‬ ‭caregiving‬
‭responsibilities (both male and female).‬

‭●‬ ‭We‬ ‭implement‬ ‭family-friendly‬ ‭policies‬ ‭such‬ ‭as‬ ‭parental‬
‭leave‬ ‭and‬‭flexible‬‭meeting‬‭schedules‬‭to‬‭support‬‭working‬
‭parents,‬ ‭especially‬ ‭women,‬‭however‬‭this‬‭applies‬‭to‬‭men‬
‭with caregiving responsibilities.‬

‭●‬ ‭We‬ ‭address‬ ‭unconscious‬ ‭bias‬ ‭by‬ ‭providing‬ ‭training‬ ‭to‬
‭staff‬ ‭and‬ ‭implementing‬ ‭policies‬ ‭that‬ ‭promote‬ ‭gender‬
‭equality,‬ ‭such‬ ‭as‬ ‭gender-neutral‬ ‭job‬ ‭descriptions‬ ‭and‬
‭recruitment processes.‬

‭●‬ ‭We‬ ‭promote‬ ‭work-life‬ ‭balance‬ ‭by‬ ‭encouraging‬
‭employees to prioritize self-care and mental health.‬

‭●‬ ‭We‬‭are‬‭a‬‭team‬‭who‬‭have‬‭regular‬‭check-ins‬‭on‬‭each‬‭other‬
‭and‬ ‭at‬ ‭times‬ ‭provide‬ ‭access‬ ‭to‬ ‭wellness‬‭programs,‬‭and‬
‭offer flexible scheduling.‬

‭●‬ ‭We‬ ‭foster‬ ‭a‬ ‭culture‬ ‭of‬ ‭inclusivity‬ ‭by‬ ‭promoting‬ ‭diversity‬
‭and‬ ‭inclusion,‬ ‭providing‬ ‭opportunities‬ ‭for‬ ‭feedback‬ ‭and‬
‭collaboration, and encouraging open communication.‬

‭●‬ ‭Offer‬ ‭equal‬ ‭opportunities‬ ‭for‬ ‭career‬ ‭development‬ ‭and‬
‭advancement.‬

‭How are you recognising the‬
‭employment requirements of‬
‭persons with disabilities?‬

‭●‬ ‭We‬‭currently‬‭have‬‭no‬‭persons‬‭employed‬‭with‬‭disabilities,‬
‭however‬ ‭we‬ ‭would‬ ‭ensure‬ ‭that‬ ‭the‬ ‭workplace‬ ‭and‬
‭facilities are accessible to persons with disabilities.‬

‭●‬ ‭Provide‬‭disability‬‭awareness‬‭and‬‭sensitivity‬‭training‬‭to‬‭all‬
‭staff‬

‭●‬ ‭Recognise‬ ‭that‬ ‭individuals‬ ‭with‬ ‭disabilities‬ ‭may‬ ‭require‬
‭reasonable‬ ‭accommodations‬ ‭to‬ ‭perform‬ ‭their‬ ‭job‬ ‭tasks‬
‭effectively‬

‭●‬ ‭Offer‬ ‭equal‬ ‭opportunities‬ ‭for‬ ‭career‬ ‭development‬ ‭and‬
‭advancement.‬

‭Good employer policies should include provisions for an Equal Employment Opportunities (EEO)‬
‭programme/policy . The Ministry of Education monitors these policies:‬

‭Reporting on Equal Employment Opportunities (EEO)‬
‭Programme/Policy‬ ‭YES‬ ‭NO‬

‭Do you operate an EEO programme/policy?‬ ‭✔‬

‭Has this policy or programme been made available to staff?‬ ‭✔‬

‭Does your EEO programme/policy include training to raise awareness‬
‭of issues which may impact EEO?‬

‭✔‬

‭Has your EEO programme/policy appointed someone to coordinate‬
‭compliance with its requirements?‬

‭✔‬

‭Does your EEO programme/policy provide for regular reporting on‬
‭compliance with the policy and/or achievements under the policy?‬

‭✔‬

‭Does your EEO programme/policy set priorities and objectives?‬ ‭✔‬
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‭years‬

‭St Patrick's School‬
‭3538‬

‭Kiwi Sport Funding‬
‭January 2024 - December 2024‬

‭Faith, Good Works and Striving for Excellence‬
‭Learn, Create, Share‬

‭Puketahi Street‬
‭Greymouth 7805‬

‭Phone  (03) 768 7830‬
‭principal@stpatricksgm.school.nz‬
‭http://www.stpatricksgm.school.nz‬

‭Facebook St Patrick's Catholic School‬

‭ ‭‬
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‭St Patrick’s School‬
‭Kiwi Sport Funding 2024‬

‭Faith, Good Works and Striving for Excellence‬
‭Learn, Create, Share‬

‭Kiwisport is a Government funding initiative to support students’ participation in organised sport.  In 2024, the school received total Kiwisport funding of $3,200.88  (excluding‬
‭GST).‬

‭The funding was spent on a  hire of swimming pool, transport to swimming pool, transport to cross country and athletics events, Soccer, Octoball, Korfball, Top Teams  and‬
‭specialised sports equipment.‬

‭The number of students that participated in organised sport was 2016‬

‭ ‭‬
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